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Just as Bill Nye the Science Guy inspired interest in general science through catchy 
expressions and nifty experiments in the 80s and 90s, with my students, I strive to provide a 
balanced combination of education and enjoyment to motivate learning. From my experience of 
teaching four Introductory Psychology courses, two Elementary Statistics courses, and one 
Research Methods course, I have developed a collaborative approach with students that works 
well across a variety of formats (e.g., online or in-person). Together, using inductive, 
collaborative/cooperative, and active learning, we create a student-centered environment where 
education is stimulating, personal, and exciting. 

Learning as a Stimulating Endeavor 

For our class, my students and I attempt to foster as much stimulation of critical thinking 
as possible. Thankfully, psychology is rife with opportunities to do so, resulting in students 
becoming accomplished seekers and consumers of information. To make class stimulating, I 
employ inductive learning. For instance, in my recent classes, semester projects grounded in 
personal interests spur students to learn independently on a topic that inspires them (e.g., 
designing several iterations of a research project using descriptive, correlational, and 
experimental studies with observational, archival, and survey techniques). However, shorter 
activities involving inductive learning are present as well, such as case-based methods (e.g., 
evaluating a fictional character with DSM-5 criteria to recognize the intricacies of mental 
illness). In our class, students are challenged, prompting deeper learning. To ensure students are 
supported in their efforts, I act as a facilitator. Indeed, such a style is not only an opportune 
complement to inductive learning, but also intentionally chosen to embody my approach to the 
student-teacher relationship. I prefer to build environments where students are encouraged to 
explore information by forging their own path. They build their critical thinking skills from 
solving problems independently, but are able to seek advice when desired, as I welcome all 
forms of consultation, for issues big and small. By arranging a class that is stimulating, students 
learn critical thinking abilities that underlie any pursuit, inside and outside of the course.  

Learning as a Personal Endeavor 

My students and I utilize our expertise in our own experiences by grounding class 
material in our daily lives. Not only does this individualization assist students in understanding 
and retaining information, but the class gains significance. To ensure the course is personal, I 
utilize collaborative and cooperative learning. Within small groups of four to five students, 
which are typically maintained across the semester to foster strong bonds, students share their 
opinions and adventures to encourage thoughtful introspection (e.g., identifying the discrepancy 
in attributions made to oneself versus others in reference to a small slight to witness actor-
observer bias in action). Moreover, because small groups entail as much listening as speaking, 
students form an appreciation of human diversity, as I assign students to small groups with the 
intention of combining those of different backgrounds. Accordingly, collaborative and 
cooperative learning serves many purposes in our class, which is also reflected in the learning 
objectives for each of the activities students complete together. Each activity is designed to 
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accomplish two sets of goals: gain psychological knowledge and improve life skills (e.g., in one 
course activity, learning objectives include exploring intelligence within the Cattell-Horn-
Carroll theory, evaluating the relevance of intelligence to everyday activities, appreciating 
human diversity, and recognizing personal strengths and weaknesses). In a class that is personal 
to the students and their small groups, students learn to use information to better their cognitive, 
emotional, and social lives, becoming happier, healthier people.  

Learning as an Exciting Endeavor 

In our course, my students and I design an environment where information and skills are 
not just gained, but sought. We attempt to imbue as much fun as possible into each day so 
students come to class not for the grade, but for the experience. To make class exciting, I rely on 
active learning. Indeed, in the course I taught last, active learning was present every day, taking 
various forms based on the material. Most often, I utilize “hands-on” approaches to activities by 
having students learn by experience (e.g., exploring the process of PsycINFO searches with a 
scavenger hunt for applicable buttons to discover by trial-and-error). Other methods include the 
inclusion of popular media and team games (e.g., reviewing important definitions with an 
adapted version of Catch Phrase, a word-guessing game, to translate psychological jargon to 
common discourse). Because active learning fills most of our class, little time is devoted to 
lecture. Instead, students commonly gain concrete information outside of class through various 
readings, including those I intend to either edit or create with the explicit goal of increasing 
interest in the material, such as short handouts grounded in research applicable to student life. 
However, there are additional objectives to designing, or adding to, the readings. Most 
importantly, I hope providing evidence of my enthusiasm for psychology will inspire my 
students to love learning as much as I do. By ensuring learning is exciting, learning does not stop 
when the class ends after a few months, but continues for years as students build their personal 
and professional lives. 

Conclusion 

Together, as reflected in student feedback, my students and I create a stimulating, 
personal, and exciting student-centered environment for our course by imbedding inductive, 
collaborative/cooperative, and active learning. Such has been present in the courses I have 
taught in the past (i.e., Introductory Psychology, Elementary Statistics, Research Methods) and 
the courses I hope to teach in the future (e.g., Social Perception, Psychology of Personality, 
Creativity). However, as I believe teaching to be a skill that is mastered only with significant 
time and energy, I am constantly seeking the most effective and efficient methods in teaching. 
To make every course better for current and future students, I instill mechanisms to promote 
improvement: I try new techniques, locate activities supported by psychological research, and 
solicit student feedback. With time, I hope to one day equal Bill Nye the Science Guy in his 
ability to make learning a balance of education and enjoyment, as I aspire to be Professor G the 
Psychology Marquis. 

* For more information on my teaching, including example activities and past training, please see my professional
website at https://tmgemberling.wixsite.com/website. * 
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